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CHAPTER I 
INTRODUCTION 
Interest in a study about school referrals to the 
Brookline Friendly Society, a family agency, has been pro-
moted partly by the recent active attempts on the part of 
the Brookline High School and the Brookline Friendly Society 
to have a more intensive and understanding contact. The 
Brookline Friendly Society has been the only family agency 
in town and the only social agency that provides service 
for children. It therefore has constituted the main im-
mediate resource in the town itself for help for the sChoOls. 
purpose of the study 
The writer is interested in the current status of 
school-agency cooperation, which would indicate to what· 
extent the expressed wishes of a closer relationship have 
actually been carried out in practice, how fully each is 
using what the other profession has to offer, and what un-
realized possibilities there are toward a more constructive 
and helpful interaction. rt · is hoped · that the agency will 
have some benefit from the study insofar as the material 
can point out some weak spots in the current school-agency 
contact as well as strengths and thus help in future ori-
entation. More specifically the writer · wishes to investi-
gate the following questions: 
1. 
1. What kinds of problems were referred? 
2. What was the referral procedure? 
3. What was the ongoing contact between school and 
agency? 
4· v/hat was the attitude of the parent tcn-1ard treat-
ment? 
5. What was the outcome of the referral? 
The fourth question is related to the parent rather 
than the child since his or her attitude determines in most 
cases whether the child can or cannot be involved in help. 
Scope of the Study 
The study covers the school referrals made during a 
period of four years, 1951-1954. Thirty-four cases are in-
cluded in the study, twelve from the elementary schools and 
twenty-two from the high school. All of the referrals have 
been specifically and directly made to the Brookline 
Friendly Society. This span of time has been selected be-
cause of an average-size sample of cases it offers. Only 
closed cases, showing the outcome of treatment, have been 
selected which has excluded referrals of the current year • 
. sources of Data and Method 
case records of the Brookline Friendly Society have 
been used as the main source of data. The survey of the 
four-year referrals as well as the case illustrations are 
2. 
I 
. I 
based entirely on the case material. Material relating to 
the interrelationship between Brookline High School and the 
agency in Chapter Two was secured partly through an inter-
view with the executive director of the Brookline Friendly 
Society, Miss Sybil M. Baker. Her letters to the school 
and the annual reports of the agency have been used in this 
chapter also. General material relating to different as-
pects of the relationship between schools and social or 
psychiatric resources, has been obtained mainly through the 
literature. 
The total number of cases referred over the four year 
period has been included in the study. Information has 
been secured and classified with the help of a schedule. 
A discussion of the specific functions and history of 
interaction of the Brookline Friendly Society and the 
Brook line schools will be presented. The writer will then 
provide some setting and background to the subject through 
reviewing the literatur.e pertaining to cooperation between 
schools and the clinical-social facilities; authors on both 
sides, the educational and the psychiatric profession, have 
been included. The presentation of the data in Chapter 
~ Four besides being organized around the questions mentioned, 
will also include some analysis of other characteristics of 
the cases; such as a g e and sex of the children and some 
family background factors. The illustrative material 
3· 
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I 
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I 
attached to this chapter is selected on the basis of the 
problem it represents as well as the outcome---different 
problems and different outcomes being illustrated. Special 
attention is extended to the contact between the school and 
agency during the treatment process, each case also serving 
to demonstrate a different angle of school-agency cooper-
ation. 
Limitations 
The obvious limitation is the liability of incomplete 
recording. It is suspected that the worker in her communi-
cations with the school often may have excluded from her 
recording the content of her participation. Also some con-
tacts with the school were recorded in what seems a short-
ened form, like "the school was notified that appointment 
was kept". 
Another limitation is the absence of any opinions by 
the school. The writer had hoped to sample some of the 
attitudes of some school personnel toward the agency and 
its work and toward a cooperative relationship, but this 
had the realistic limitation of imposing on ti~e little 
available time of the member of the school staff. 
The study does not cover any dynamic material and is 
thus limited in its scope of study. In addition, because 
of the specific nature of the setting of the study, findings 
4· 
cannot be construed as generalizations and are applicable 
only to the cases studied. 
I 
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I 
II 
CI:T..APTER I I 
THE BROOKLINE FRIENDLY SOCIETY AND THE 
BROOICLINE PUBLIC SCHOOLS 
Throughout the period covered by the study, Brookline 
I' 
Friendly society has been the only family service agency in , 
the town as well as the only agency serving children. In 
the spring of 1955 a branch of the Jewish Family and 
II 
Children's service was established in Brookline. 
The Brookline Friendly Society has functioned as a 
counseling service and family agency since 1912. Incorpo- II 
rated already · in 1878, its activities then were of a recre-
ational nature, aimed at providing a healthier pas~ime for 
the different town people. At first it was formed to cope 
with the saloons in attracting away customers, a service 
for men; later it was extended to include women as in lee-
ture audiences, cooking and sewing classes, and then more 
specifically for "recreation and social advancement of 
Brookline young people". In 1905 a distinct health service 
was established with Clinic and Visiting Nurse Service. 
Since 1912 the Society has maintained two distinct services 
--Nursing and Family counseling, each serving with its own 
executive committee. The social service department has 
made all the advances of the time and now is a progressive 
agency with conjunctive functions: psychiatric consul-
tation, seminars for staff, a group counseling service, a 
,, 
I 
'I 
6. 
playroom and a child study group. The group counseling 
service is a Family Life Education program directed toward 
helping parents to understand themselves and their feelings 1 
in order to better understand and enjoy their children 
through the myriad phases of growing up. The playroom was 
set up in 19L~.5 and in the same year the child study group 
was organized, consisting of children whose famili e s 1-ve re 
in treatment. The observation of a child as he a cts spon-
taneously in the group gives diagnostic clues to the vThole 
family picture. The playroom also promoted treatment for 
younger children and work with children has since become 
increasingly a part of the a gency service. According to a 
19.54 annual statistical report, parent-child problems were 
encountered in approximately 44 per cent of the cases. 
The community contacts of the agency extend to the 
schools, including P.T.o. (Parents and Teachers Organiza-
tion), churches, fraternal and civic organizations. Members 
of the Board and staff have been active in community plan-
ning groups, such as a newly organized Community council 
and its related Health council and Nental Health Committee. 
Previously there was much interest in helping to improve 
the town recreation facilities and currently concern is with 
housing. 
over the years there has been increasingly more recog-
nition of the contribution of the Brookline Friendly Society 
I' 
to overall town social and health needs. That working 
towards the wellbeing of a community is a responsibility 
of this organized field and others in a harmonized effort 
is expressed in the words of the executive director of the 
Family Service: 
Helping people is not the province of any one pro-
fession or individual. We are all interdependent. 
our citizens are entitled to the best that all of us 
in our cooperative effort with them can give. The 
more understanding He each have of the other's 
special skills and limitations, the more helpful we 
each can be. • •• Prevention of Iocial or emotional 
breakdown is the job of all of us. 
Next the public school picture of Brookline can be 
look ed at. 2 The toHn has eight elementary schools all 
operating through the years of kindergarten to the eighth 
grades. The averag e size of regular classes of the ele-
mentary school is twenty-eight children. In the largest 
elementary school pupils in the upper grade are grouped 
according to instructional need. Nearly all of the in-
struction in grade six and beloH is provided by a single 
teacher whereas instruction at the seventh and eighth grade 
level is entirely departmentalized. The Brookline High 
1. Excerpt from the annual report of the executive 
director of Brookline Friendly Society, Family service, 
Miss Sybil M. Baker, October, 1954. 
2. Dr. Re.xi'ord Souder and John K· Houlton, The 
Public Schools of Brookline, Massachusetts. Population-
Trends and Scho0r Facility Needs, 1948. 
8. 
School serves all children in grades nine through twelve . 
Th e grades are set up as "houses" with a housemaster and 
assistant housemaster per house . While they also have the 
responsibility of teaching, their function as housemasters 
and assistant housemasters is their availability to be con-
sulted on overall problems, more typically those related 
to or affecting school work . Each "house" cons ists a pproxi-
mately from L~50 to 500 students. The high school has a 
guidance department g eared to assistance on vocational prob-
lems, future educational planning , as well as school per-
forman ce and testing . There are two full-time and one part-
time guidance counselors. The referrals to Brookline 
Friendly Society are ordinarily channeled through the house-
masters or through the guidance department. 
The public school system has a number of services for 
atypical children.3 Home instruction is provided for 
crippled or prolongedly ill children physically able to ac-
cept t he instruction. Deaf children or those having a 
speech defect receive help in school through therapists and 
specially trained personnel. There is a remedial reading 
section that annually enrolls approximately 200 children 
and is considered by Dr. Hobson, the writer of this report, 
3. Dr. James R. Hobson, " subject and Outline of 
Services for Atyp ical Children," The Public Schools of 
Brookline, Hassachusetts , ~IJ:emorandum, october, 1952. 
the greatest preventive factor in mental or academic retar-
dation. Special classes for the mentally retarded are 
available; the total attendance there rarely exceeds forty 
which is a surprisingly low figure. lvhat seems an extreme-
ly constructive setup is the Junior Division of Brookline 
High School which extends instruction to boys fifteen years 1 
old or over who have not yet earned their elementary school 
diplomas. Instruction is geared to grammar school defici-
encies along with enabling students to earn credits towards 
high school. In a typical year~ fifteen out of twenty-five 
students will have earned their gra~mar school diplomas by 
the end of the year. Defects in vision are also counted 
for insofar as enrollment is possible in a Boston class with 
the town being responsible for the cost. These services 
present a picture of well-rounded resources to meet the 
most typical mental or physical schoolchild disabilities: 
general academic failure as well as specific (reading) can 
to a certain extent be coped with, absence from school due 
to a physical condition does not have to mean absence from 
learning, and special defects like disturbance in speech, 
sight or hearing can be encountered by the school if this 
is not too severe. 
While there have always been school referrals, a more 
intensive contact with the high school was planned in 1949 
which, however,did not actualize till 1951. The delay was 
10. 
due to an extensive staff turnover and the agency in this 
unstable condition did not feel that broadening of communiV,y 
contacts could then be as constructive. In the early 
s p ring, 1951, an invitation was extended to all housemaster~ 
guidance counselors, and the headmaster to participate in 
an informal meeting at the agency .for getting acquainted 
personally as well as g etting acquainted with each other's 
ideas. " An informal meeting provides a wonderful opportuni-
ty to clear up misunderstandings or disagreements.n4 More 
s p ecifically it was hoped that clarification can be pro-
vided about the work of the agency. 
Heeting informally in our setting might make it more 
p ossible to work out an even bett·er way for us to 
help your teachers when students are upset in school 
and the cause is thought to be due to unsatisfacto-
ry home situations or relationships or to maladjust-
ment within the child himself ••• that might not 
be serious enough to warrant psychiatric referral. 
• • • The counseling service of family service agen-
cy over the past de·cade has developed so much that 
many people in school systems are unmvare that we 
are able to offer the kind of help that is now 
available • • • If all of your housemasters were 
m.-vare of our program, we mi~ht work together even 
more on a preventive basis.~ 
The idea of an increased efficiency at tapping a nd over-
coming mal a djustment through a combined effort is e xpressed 
here, together Hith an appeal that the school discover and 
4· Ex cerpts from the letter of the e xecutive di-
rector, Miss Sybil M· Baker, to the school, February, 1951. 
5 • Ibid. 
11. 
use the help that is available. 
The meeting took place as scheduled and whereas it did 
not, and was not expected to, result in anything s pecific 
at the time, certainly a clearer and more positive mutual 
awareness and understanding was gained. 
In the history of the high school and agency inter-
action so far, the climax came in the spring of 1954 when 
the executive director of the Family Service spent one 
morning each week for a six-week period at the school. This 
was called an experimental period the purpose of which was 
phrased by the agency as 
an attempt on our part to help teachers become more 
aware of the kind of problen1 s children bring into 
the school from their6homes that prevent their doing their best in school. 
such experiment originated from a mutual interest and prior 
to its realization was discussed for more than two years . 
Time limitation on the part o f the staff in school as well 
as in the agency seemed the main cause in delay. 
The time of the executive director was spent in the 
guidance department, with housemasters and nurses. During 
this period some twenty-one children were brought to her 
attention on problems involving home adjustment. This was 
one of the criteria set up by the executive director for 
accepting cases. seven children actually reached the agen-
cy. The majority of these had problems in individual ad-
6. Excerpt from the letter of the executive di-
rector to the school, March, 1954. 
12. 
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13. 
justment, often quite severe. While the executive director 
hoped to sp end more time on interpretation per se to the 
school personnel, it was found necessary to spend much of 
her time in directly handling these inidvidual cases, which 
Here used to demonstrate the need for such a service in the 
school. 
The conclusions that were reached at the end of the 
period seem highly valuable. Foremost the a gency became 
m-vare of the extremely high pressure under v;hich the school 
personnel has to work. This awareness 1-vill enable the agen-
cy to approach school contacts v>Ti th more patience and under-
standing. Yet, in spite of the pressure, the school has 
remarkable individual knovJledge about the children-- - indi-
cation of excellent recorded data and skill on the part of 
the faculty in interpreting and using this. The executive 
director also noted that when her only service ~o-ms to in-
terpret to the teachers the possible meaning or implication 
of certain behavior, the teacher seemed quite able to handle 
the problem herself 11vhen given some leads. This points out 
the constructive pm·.rer in..herent within the school itself, 
which would respond to even a minimal amount of interpre-
tation and education. The idea of a discussion group con-
sisting of teachers interested in children's problems and 
their reactions to them and how to cope with them was of-
fered by the executive director, and while this did evoke a 
II 
positive reaction, no actu al s teps as yet have followed. 
This is pri marily due to the principal's leave of absence 
this past year and the new headmaster who is currently 
substituting has been extremely occupied which realistically 
has not made it possible to have the interest carried into 
practice. It is to be hoped that the effort shall not 
lapse, especially since some teachers were extremely de-
sirous of such a service whereas on the part of others 
little familiarity with case work seemed indicated. A 
further conclusion was that the school is very much in need 
of a person who can g ive full-time casework service to the 
school, preferably a person who would have some affiliation 
with an a gency. The Mental Health Committee is considering 
with the newly appointed School Health Director what k ind 
of consultation service is possible. 
Regarding the relationship ~ith the public elementary 
schools, no specific projects of th!s nature have been 
undertaken. However, a closer relationship with the ele-
mentary schools has been there through the parents; most of 
the participants in the Family Li f e Education Group are 
parents of elementary school children, who besides the Group 
also attend the activities of the Parent-Teachers Organi-
zation. 
1! 
CHAPTER III 
THE FIELD OF EDUCATION AND THE 
FIELD OF SOCIAL SERVICE 
It may not be amiss to emphasize that regardless of 
what social agencies, psychiatric clinics, treatment 
residences • • • can do for the children Hho are 
already at a point of grave crises, our most con-
structive efforts will depend upon the way in which 
all facilities • • • and forces i5: our society '1.-Iork 
concertedly to prevent breakdown. 
If the key facilities in the community with which the 
child comes in contact are alert to trouble, more individu-
al contentment and productivity are gained in more people. 
The helping force is not only in early correction but more 
positively in early promotion of an atmosphere that mini-
mizes the chances of trouble. The facility in the community 
that has a most shaping influence is the school. 
The school has long been charged with responsibility 
for fostering social development in future citizens, 
but it has only2recently begun to construe that duty in these terms. 
Caroline B. Zachry sees school as the chief agent of 
organized society for fostering social development. This is 
a heavy responsibility indeed. 
School is an institution that reflects the basic 
1. Jeanette Regensburg, "Reaching Children Before 
the Crisis Comes, 11 Journal of social case Work, 11arch, 1954, 
P• 105. - -- --
2. caroline B· Zachry, Emotion and Conduct in 
=""--'=~~-------A-d_o_l e_s_c_e nc_e_, p _:_ 3 . 
II 
philosophy of the time. It cannot react to every current 
or fleeting idea, but rather attaches its development to 
major trends. The objectives of the school now have broad-
ened to include more than just the educational facet. This 
certainly is still the chief responsibility, but as the 
concept of personality has become one of dynamic unity, so 
the school no longer applies its program to the intellect 
alone. Social functions have received increasingly more 
impetus. Also knowledge of the school about a child not 
only contains facts about his performance and achievement 
but about the capacity for achievement, his interests, 
health status, and some picture of his back ground and family 
situation. Hith these advances, ideas on uniformity and 
standards have broadened equally, with considerable leeway 
g iven to ind ividual expression and difference. School regu-
lations have become more flexible and adjusted to the indi-
vidual, like the criteria for passing or failure. 
Another area of progress has been the extension of the 
school into the community and inclusion of school personnel 
in community councils in a numb er of cities and areas or in 
other community p lanning. On the part of the school there 
is a 
growing reali zation of the f a ct that it is not an 
isola ted, or semi-isola ted institution i-Jhich can 
perform its speci~ic functions effici ently in 
16. 
I 
comparative seclusion.3 
rt is perhaps partly rooted in this last principle 
that the visiting teacher movement started as an adjunctive 
~Qnction of the schools. The first organized attempts reach ' 
back as ~ar as 1906 • 
• • • At first intended ~or the bene~it of the less 
fortunate children in schools which were in the 
poorer sections of the city ••• extended to bene-
fit the normal ~nd the more favored children of the 
better schools.LJ. 
Here too we see the emphasis on correction shifting to pre-
11 vention. The objective of' the visiting teacher service was 
II 
to insure a maximum cooperation betHeen the home and the 
school. It Has the first evidence of school actively ex-
panding its function. 
NoH the third dimension of the community at large, 
within it more specifically the clinics or social agencies, 
has been added. While the philosophy of prevention is be-
coming more consolidated, there will be an extension of the 
forces within the community cooperating for this purpose. 
As one Hriter expresses it: 
rt is extremely i mportant that all disciplines de-
velop sufficient hQmility to relate to each other. 
3. Mary B. Sayles and Howard \v. Nudd, The Problem 
Child in School, p. 274. 
4· J. J. Oppenheimer, The Visiting Teacher~­
ment, p. 1. 
17. 
Through this combined effort, the lmoHledge and 
skill needed to develop mentally, physically, and 
emotionally healt~y individuals, will be available 
to more children.5 
Turning the focus on the current cooperation of school 
with clinics or social agencies, different points of view 
on the efficacy of this have been expressed. Of t'\..ro persons 
representing the teaching profession, each verbalizes a 
feeling of isolation of the professions in spite of an 
honest striving. 
An increasingly large number of teachers are eager 
to extend their learning but the clinician (social 
worker, psychiatrist, psychologist) frequently has 
remained too remote. Clinicians must recognize 
that teachers are the only trained social repre~ 
sentatives who are in a position to contribute to-
1..rards6the better adjustment of many of these chil-
dren. 
" Remote" carries the connotation of a subjective superiority 
on the part of the clinician. This idea has been expressed 
in several of the articles. Feeling of a lack of communi-
cation by the other teacher is expressed in response to the 
outcome of a referral: 
six months later • • • comes a report from a child 
guidance clinic or worker couched in language that 
neither the teacher nor the parent can understand 
5. Adele Franklin, "Teachers - not Therapists," 11 
The Nervous Child, No. 3-L~, 1954, p. 320. 
6. Louis Hay, "Hm..r the Classroom Teacher can Help 
the Troubled Child," The Nervous Child, No. 3-L~, 1954, p. 
391. -
18. 
t 
or knows how to apply.7 
on the other hand, a social 1rJorker think s that guarding of' 
the f'unctional limits has given way and 
• • • teachers and social workers have discovered 
that they can combine their individual skills ef'-
f'ectively ~n the treatment of' problems presented by 
the pupil. 
Furthermore she adds: 
We have overcome our early need to f'eel superior 
toward school teachers because we thought we had the 
l a test answers to problem behavior. We can now 
admit that there is much we can learn f'rom the 
teachers.9 
It seems that while the initiative does have to come f'rom 
both sides of' the prof'ession, the clinical one has more 
responsibility. The techniques and body of' knm-vledge of' 
the latter have become suf'f'iciently its own, and theref'ore 
detached, to warrant more interpretation. An exchange can-
not take place without each knowing the role and f'rame of' 
ref'erence of' the other just as it cannot take place without 
mutual respect. 
About the actual process of interaction one principal 
comments: 
7. Alice v. Keliher, "The Professional Person in 
Education," Hental Hygiene, April, 1950, p. 277. 
8. F. c. Hochreiter, "The Family Agency, the School, 
and the Child," The Family, January, 1943, p. 31~4· 
9. Ibid., p. 345. 
II 
19. 
20. 
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,, 
She (the social worker) asks questions and gets 
answers. As a rule she neither agrees nor dis-
agrees with these answers and moreover she gives 
little in return. . •• If the case worker would 
only respond to what the teacher says and give 
some clues as to how this material fits into the 
social worker's picture of the child, the teacher 
Hould feel that Bhe too had derived something from 
the experience.l 
One of the most prevalent complaints of the school a gainst 
social workers is their using much of the time of the school 
staff on information about a child and then failing to re-
port back on any of their findings. 11 Perhaps sometimes it 
is overlook ed that the clinic or agency is dealing with a 
school referral: the concern about the individual orig i-
nated in most cases in the concern of the school. The 
trouble point as focused by the school ought to be the 
starting point in the person-agency contact. As the school 
has made this initial attemp t and g iven the guidance, it is 
important that further expectations of the school be taken 
into account also. Most schools like to have an under-
standing of the child's motives and symp toms as well as 
treatment plans; any suggestions g iven to the school about 
treating the situation should be concise and beyond general 
statements such as giving the child attention; if there is 
10. Louise Veo, Luther E. \il]" ood-vmrd, " Planned Social 
lrJork in the School," American Journal of Orthopsychiatry, 
11:1-11, January, 1941, p. 8. 
11. Ibid. 
II nothi ng the sch ool can do, this should be indica ted.12 
The interaction very often seems to be of a nature of 
g iving or receiving information or g iving and receiving 
suggestions. There is no doubt that the interaction could 
be more dynamic, with more mutual evaluation and more fittkg 
together of material. 
Since the Wickmann study in 1925-26, the school has 
made many gains in understanding problems and behavior of 
'I children. The study assessed teachers r attitudes about 
II childrenls behavior. Mr. Wickmann found tha t the aggressive 
1 t ypes of behavior i<-lere rated as the most undesirable and 
,, 
1 vJere r eacted to in terms of the symp tom alone. The method 
1 of treatment was often a counterattack. 13 A recent com-
I 
II 
I 
II 
,, 
li 
II 
parative study reports that 
today1s teachers, p sycholo gists, psychiatrists, 
psych iatric social workers "t<-Tere in much closer 
agreemen t a s to t he seriousness of c ertain prob-
l ~ms of childre£41 s behavior than they vJere t'\.-venty-f l ve y ears ago. 
A teacher corr~ents 
t h e children 1-ri th whom we are pres ently concerned 
12. I bid. 
13. E . K. I:Jickrnann, Children's Behavior and 
Teachers 1 Attitu des. 
1L1. • George A. \IJ . Stouffer, 11 Beh avior Problems of 
Children as Vie1-ved by Teachers and I-1ental Hygienists, 11 
Mental Hygiene, April, 1952, pp . 271-285. 
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are prima,rily the wi thdrav-m, shy fearful ones • • • 
\·,Je knovT now that the most troublesome lgungsters 
are not necessarily the most troubled. / 
The recommendations with which r.1r. Hickmann concluded his 
study---that teachers be given more general knoHledge of 
what constitutes normal child behavior; that they know more 
about the social backgrounds of the children, their physi-
cal and mental cap~cities; that treatment be directed to 
the underlying emotional factors---seem to a large measure 
beling fulfil1ed. 16 All this indicates that the awarenesses 
of the two professions are quite approximate, which should 
make for more mutual reliability and sharing. 
It is expressed that "a large part of the educator's 
responsibility lies in knowing when he must wait and see, 
when on the contrary he must make positive help available~tl7 
Conducting a referral is not a casual step and perhaps 
often it is done only when other efforts on the part of the 
school have not been productive. Different measu~es of 
help, general or specific, are available to the school, 
invested in the staff as well as activities. A teacher can 
serve as a parent surrogate, a model for values, or just 
simply as an accepting individual. Unsureness of the 
15. Louis Hay, ~· cit., p. 391. 
16. Wickmann, ££· cit., pp. 1 80-183. 
17. Zachry, ££· cit., p. 24. 
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teacher about a child and how to respond to him can in some 
cases be handled in staff conferences. Activities can re-
late especially to encouragement of a child in social par-
ticipation. Of course, there are limitations to how much 
attention can be g iven to the individual child due to the 
community demands that certain educational standards be 
fulfilled. still a social agency alway·s can keep in mind 
the different resources within the school itself. Also it 
has been found that the school has much individual knowled~ 
about a child. The experience of the New York Bureau of 
Child Guidance has been that "most school people actually 
can contribute much to the understanding and history of a 
18 given child's problem." While the school can offer data 
about family situation and background, most valuable are 
the current observations of the child in school. School 
provides such numerous thing s to react to: adults, authori- 1 
ty, peer social contacts, vmrk, leisure time. The social 
worker utilizing the behavior picture, then has the function 
of "evaluating the child's total experience and situation 
and interpreting his motives, desires, and patterns. 1119 
In this process the focus of the problem is usually removed 
from the school and put where it more rightfully belongs---
18. Veo and Woodward, ££· cit., p. 5. 
19. Ibid. 
23. 
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in the home and in the community. 20 
A few of the more outstanding ways in which the agency 
differs from the school as a treatment .facility can be 
briefly stated. Foremost an agency offers time and the 
child can choose his pace. The child can feel less obliged 
about giving a good impression since an agency or clinic is 
not evaluative. Rightfully or not, the child may feel 
judged by the school. The agency also has access to the 
total family and can engage them in the helping process in 
an atmosphere characterized by lack of pressure. 21 
One of the vital aspects o f the school referral and 
school and agency interaction has not yet been mentioned: 
the contact with the parent. While "the amount of service 
stimulated by parents wishing help with their children is 
increasingly rapid" 22 and the parent can promote treat-
ment, there are also situations where the parent is a diffi-
cult problem for both, the school and the agency. 
In many situations, principals find it hard to ac-
cept the .fact that parental cooperation cannot be 
forced, which may be more easily understood 1v-hen we 
realize that the school cannot close its case or 
declare the client "unable to use our services" as 
20. Hochreiter, ££· cit., p. 346. 
21. Ibid. 
~~- Shirley Leonard, "Intak e Policies in a School 
Setting," The F amily, December, 1941, p. 264. 
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can the agency. 23 
That more has to be known about the psychological approach 
1 
to the parent is brought out by one teacher lvho so far has 
conducted referrals with the parent on the basis of "I need 
help in understanding what to do for this child. I wonder 
if you need help too." 2~· A child's problem can be threaten-
ing to both, the teacher and the parent, as each is ex-
pected to be able to cope with it. The most constructive 
approach, hovTever, stems from a realization of the common 
interest. 
The a gency has the task of fostering the parents' co-
operation that is often initiated by the school. A positive 
attitude on the part of the parent is one of the essentials. 
As the school has often dwelled on the parents• feelings 
about accepting help from a social agency or clinic, so the 
agency in return has to explore the feeling s of the parents 
about the school. It is on this basis, with effort on the 
part of both the school and the agency that harmonious 
relationships with everyone involved in the helping process 
are established. 
23. Ibid. 
2L~. Keliher, .QE.• cit., p. 277. 
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CHAPTER IV 
A SURVEY OF THE CASES REFERR ED TO THE 
BROOKLINE FRIEJIIDLY SOCIETY BY THE 
BROOKLINE SCHOOLS, 19.51-19.54 
This chapter 't-lill present a survey of the thirty-four 
cases selected for study. Background information to be 
discussed is as follows:· specific source of referral wi thin• 
the school, age and sex distribution, reason for referral, 
additional problems noted, parents' marital status, nQmber 
of interviews, length of contact, major agency contacts and ' 
with which family member, school-agency contact, attitudes 
of parents toward agency contact, reason for closing, status 
at closing. 
TVJenty-two cases came from the high school and twelve 
from the elementary schools. The number of referrals from 
the high school is almost twice that of the elementary 
schools. Brookline has eight elementary schools, four of 
which are represented in the referrals with a majority of 
referrals coming from the Lincoln School. This is .notre- II 
spective of the size of school population but rather may be 
a reflection of previous co-operative experience. 
Persons Responsible for the Referrals within the School 
Table I shows that in the elementary schools, the 
principal was the major source of referral, eig~t of the 11 
twelve cases coming from this source. The teacher referred 
II 
II 
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TABLE I. 
REFERRING PERSON 
Grammar School High School Total 
Principal (or 
housemaster) 8 11 19 
Guidance counselor 7 7 
Teacher 3 3 
School nurse 1 2 3 
Self (on advice of 
school) 2 2 
Totals 12 22 34 
in three cases, the school nurse in one. In the high school 
the housemaster and guidance counselor account for eighteen 
of the twenty-two referrals. It should be noted that there ' 
is a guidance service in the high school. One does not 
encounter any unusual factors here; it seems a fairly typi-
cal public school referral procedure. 
Age and Sex of the Children Referred 
In Table II a ge distribution has been set up in terms 
of school divisions: i.e., ages five through nine would 
cover approximately k indergarten through grade three; ten 
through thirteen, grades four through eight; the rest 
through high school. It is recognized that there may be 
some overlapping and that a child of a given age would not 
27. 
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fall into the category assigned to him. In fact, two of 
the fourteen year olds were still in elementary school. 
However, ror pur.poses or this study, it can be considered 
an adequate division. 
TABLE II. 
AGE AND SEX 
Age M F Totals 
Kindergarten and primary 5 9 4 1 5 
4 - 8th grades 10 
- 13 4 1 5 
High school 14 - 19 8 16 24 
Totals 16 18 34 
The concentration covered the fourteen to seventeen 
year age range with twenty-one or the cases falling into 
that category. Beyond the age or seventeen there were only 
three referrals. The ratio or boys to g irls was nine to 
,, 
three in grammar school and seven to fifteen in high school. 
A study made on school referrals to a child guidance clinic , 
reports just as impressive a sex difference: in the latency 
period there were rour times as many boys referred as girls} 
It is during this period that much or the contained 
le . ·'. 'J3etty savine, A stud¥ or the Relationships of 
the Brockton Child Guidance Clin1c wi~the Schools, a 
thesis, 1953, p. 26. 
I 
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aggression needs expression and "society provides better 
outlets for boys to work off their aggression than it does 
for girls." 2 That more than half of the high school re-
ferrals are girls may point to the adolescent girl being 
more concerned about herself and her problems than the boy; 
also her earlier physical maturing would lead her into 
facing the complexities of emancipation and growing in ad-
vance of the boys. 
Reasons for Referral 
TABLE III. 
REASONS FOR REFERRAL 
Problem 
Number 
Total Grammar High 
Behavior 7 6 13 
Individual adjustment 2 8 10 
Environmental problems 3 2 5 
Academic performance 0 4 4 
Family relationships 0 2 2 
Under " b ehavior" is categorized a type of a ggressive 
acting out usually disturbing in school: uncontrolled 
temper, stubbornness, restl e ssness, truanting , and two 
2. English and P earson, Emotional Problems of 
Living, P• 134. 
29. 
special problems--stealing and fire setting. "Individual 
adjustment" accounts for a variety of situations but in-
variably includes an internal rather than an aggressively 
expressed emotional component: stuttering, languag e diffi-
culty with foreigners as related to adjustment (among the 
referrals three were recent immigrants), poor social ad-
justment, withdrawal into phantasy, unhappiness caused by 
a family situation and by a recent death, resistance to 
submitting to a physical examination. "Environmental prob-
lems" involve requests for camp, help in ordering a differ-
ent living arrangement and requests by the school for in-
formation about clinical resources. "Academic performance" 
I 
11 refers to learning in general rather than scholastic disa-
I 
'I 
bility in any specific subject. "Family relationships" 
refer to cases where the presenting problem is one rather 
confined to the home: "hostility and antagonism in mother-
daughter relationship", "out of hand". 
While the highest number of referrals i~ with behavior 
problems which can be expected, one is impressed by the 
minor number of learning problems and the high frequency of 
referrals on individual adjustment. Although often the 
latter have a definite bearing on work performance, the 
referrals have not been made on this basis but rather vrith 
the goal of an improved individual satisfaction. This 
illustrates perhaps a growing a-vmreness on the part of 
30. 
school of its role in helping to detect, correct, and pre-
vent the development of maladjustment . It can be noted 
that the dominant problem in grammar school referrals is 
behavior. 
Again comparing these reasons for referral with types 
of problems referred to a child guidanc e clinic, the finding 
is that the child guidance clinic is asked to handle prob -
lems that are usually and more specifically related to poor 
school adjustment.3 
Table IV 1'1Till present additional problems noted ( in-
eluding the r efe r ral probl em) a ccording to age and sex. 
TA.BLl~ IV. 
ADDITIONAL PROBLEHS 
Age 
Probl em S-9 1 0 -13 14-19 To t als 
M F M F M F 
Behavior 
a. truanting 1 1 6 8 
b. rebellion 3 3 1 2 9 
Individual adjustment 2 1 3 6 12 
Environmental difficulty 1 1 4 2 8 
Academic performance 1 1 1 2 5 4 14 
Fami l y relationships 1 3 5 9 
3. savine, ££· cit., p. 23. 
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Table IV shows that academic difficulties and prob~ems . 
in family relationships were more prevalent than was borne 
out by the reason for referral alone. It can be surmised 
that any problem is apt to influence a child's total ad-
justment and interfere with his performance. More specifi- ' 
cally, difficulties in ·school work were usually associated 
with individual discontentment or rebellious behavior. 
A disturbance in family relationships as a rule re- · 
ferred to problems in mother-child relationship, most often 
a failure in communication and the mother's feeling that 
the child was "out of control"---a typically adolescent 
phenomenon. The family problem frequently paralleled some 
I 
form of belligeren t behavior in school, especially truant-
ing , also entered into school difficulty: 11 failing , parents 
unable to reach the boy", "ability but does not work; 
pressure on the part of father". These difficulties were 
seen rather consistently in the fourteen to sixteen age 
range, at which time there were also more problems in tru-
anting and academic work. Truanting seemed very much a 
high school problem among girls, _this perhaps reflecting 
that the g irl chooses a rather well formulated and definite 
expression of aggression due to the more limited avenues 
available. Rebellion includes more variations in behavior 
and is a way of acting out with boys in grammar school. 
That there were more problems of individual adjustment 
32. 
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encountered in g irls seems a result to be expected. 
Most environmental problems, especially referrals on 
camp, also included a poor home situation and some adjust-
ment problem: over-dependency, fear of mother's leaving, 
poor academic work. 
Family Background 
In the following table the status of the family of the 
thirty-four cases is recorded. The classification "compound' 
refers to a househoilld consisting as a rule of grandparents 
and one own parent; "broken" means a home where the parents 
are divorced, widowed, or v1here there is a his tory of a 
previous marriage in which the child under study was con-
ceived. 
TABLE V. 
MARITAL STATUS 
Type of Home No. of cases 
Normal 14 
Broken 13 
Compound 3 
Relatives (no own parents) 3 
Adoptive home 1 
In the majority of the referrals, twenty, the family 
background was atypical and in fourteen normal by which is 
meant the presence of both parents and no history of home 
33. 
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disruptures. Under "relatives" grandparents were the usual 
parent substitutes. It seems significant to point out that 
the most disturbed family histories were related to problems 
of individual adjustment: out of the ten cases categorized 
so, only two had what is considered a normal family constel-
lation. The homes of children who were referred because of 
scho ol difficulty alone seemed most intact: within ten 
such cases there were seven normal families. Where both 
, 
school and family problems have been mentioned--a total of 
eight cases--half of them contained a broken home situation. 
I 
A cursory look has been cast at the characteristics of 
parental or the guardian's relationship and attitude. In 
twenty-six cases some indications of this were available in 
the record. Only in six cases there seemed to be a positive 
home setting: " good family unity", "mother is perceptive", 
"mother is interested"; within the twenty an attitude of 
rejection-overprotection was encountered most frequently. 
Also more dominant was lack of warmth and attention. Where 
the g randparents were the household figures, an atmosphere 
of strictness was usually indicated. In four of the cases 
the parent-child relationship seemed less smooth because of 
the typical adolescent home conflicts. This picture of 
family backgrounds points out that most of the referrals 
could have been justified on account of the home situation 
alone. 
34. 
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Length of Contact and Number of Interviews 
Time case Open 
in Honths 
0 - 3 
4 - 7 
8 - 11 
12 
- 15 
16 - 19 
20 
- 23 
TABLE VI. 
TH1E OF CASE OPEN 
No. of cases 
High Grammar 
12 5 
7 4 
2 3 
0 0 
0 0 
1 0 
Totals 
17 
11 
5 
0 
0 
1 
Most of the cases in both the high school and grammar 
school were closed within a half year's period. Cases where 
no contact took place were usually closed within a two-
months period, although one waiting for contact stretched 
into seven months. 
No. 
TABLE VII. 
NUMBER OF INTERVIEVJS 
HIGH SCHOOL 
of Interviews No. 
0 
1 - 3 
4 - 6 
7 - 9 
10 - 12 
Total 
of cases 
9 
5 
4 
3 
1 
22 
I 
I 
I 
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In gra~1ar sch ool in five c a ses there was one inter-
view, in two cases four, and in e a ch of the five remaining 
cases there were respectively: eight, fourteen, seventeen, 
thirty-three, forty interviews. 
The f a ct tha t among nine high school referrals there 
was no subsequent contact is quite outstanding. Only in 
one case was this intentional on the part of the school as 
it involved a quest i on on resources, hov.rever, the a gency 
ma de an attempt to broaden this into an area where agency 
help would be appropriate. In the thirteen cases where 
contact took place, five had less than four intervievrs, 
which could mean that these cases never did get into the 
treatment phas e . Judged by the number of interviews, the 
cases referred by the grammar school sho-vr more involvement 
in help: in half of the referrals there were four and more 
interviews, in four referrals there was an intensive contact 
with interviews ranging from fourteen to forty. On the 
other extreme, the high number of cases \vhere only one inter-
view took place among the grammar school referrals \vas usu-
ally related to the p roblem of camp request. 
Family Hembers with Whom Interviews Were Held 
Table VIII shows that in high school the main person 
interviewed was the child. The p a rent :was seen in eight 
cases out of the thirteen cases interviewed. In five there 
36. 
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either were no parents available or the parent or guardian 
was not interested in coming; in one case the child herself 
refused to have her mother contacted. That the f a ther is 
seen only in three cases is often accounted for by a broken 
home situation. In two cases where t here was a distu rbance 
in parent-child rel a tionship the parents alone Nere seen. 
In t wo cases, mother and child were seen in a joint inter-
view. When there was indication of both school a nd home 
dif ficulty, as a rule, t h e p aren ts t h en were drawn i nto a 
more frequent a gency contact. That in the individual ad-
justment p roblems there was least parents' or guardians' 
participation may be partly due to the aty pical family 
situations and therefore cannot be objectively evaluated. 
TABLE VIII. 
FAMILY MEMBER SEEN I' 
I 
Total Family Member or 
No. of cases 
Hembers Seen High Grammar 
Child only 5 0 5 II 
Mother only 1 5 6 
Father only 0 2 2 
Mother and child 4 1 5 
2 
5 II 
Mother and father 1 1 
Mother, father , and child 2 3 
I 
II 
Total 13 12 25 
~ 
--
II 
In elementary school referrals the mother was the main 
person seen. Only in four cases did the child come to the 
agency. There was no relationship between age and contact 
made, rather the contact with the child was initiated after 
some interviews with the parent. This explains why the 
child was seen in cases of long-time treatment. Fathers 
were here more sharing in the agency contact than was seen 
in the cases of high school referrals. In six cases the 
father was seen, although in two this was inevitable since 
the father was the sole person in the imr~ediate family. 
s till, the fathers' visits to the agency never did become 
very extensive, six being the highest number of visits made. 
The impression is that fathers tend to keep the appoint-
ments within the first phase of contact, but then fade away 
and the responsibility is delegated to the mothers. 
The Inter-Action Between School and Agency 
The following tables (IX and X) record the number of 
contacts made as related to the number of interviews. The 
referral call by school is not included here. 
In comparing these tables >ve see that as the total 
I , 
number of interviews was higher in the elementary school 
referrals, so, proportionately, >vas also the number of 
II 
co,ntacts with the school. The school visit was the more 
extensive means of co~nunication here whereas in high school 
II 
No. of Interviews 
0 
1 - 3 
4 - 6 
7 9 
10 - 12 
Totals 
TABLE IX. 
SCHOOL-AGENCY CONTACT 
HIGH S,CHOOL 
No. of cases No. of Contacts Personal 
' 9 3 
5 
4 5 
3 1 
1 2 
ll 
TABLE X. 
SCHOOL-AGENCY CONTACT 
GRAMMAR SCHOOL 
Phone 
15 
4 
5 
4 
4 
32 
No. of Interviews No . of cases No. of contacts Personal Phone 
1 - 3 5 2 2 
4 - 8 3 3 2 
14 - 17 2 2 5 
33 - 40 2 2 6 
Totals 9 15 
Total 
18 
4 
10 
5 
6 
43 
Total 
4 
5 
7 
8 
24 
phone calls were more often r esorted to. The number of 
contacts in short-term cases (one to three) in both ele-
mentary and high school was minimal, averaging about one 
contact per case. In the eight long-term cases (four and 
up) in high school a personal visit was made in four cases; 
39. 
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in the elementary school there was a personal contact with 
the school in all but one case where the number of inter-
views e x ceeded three. It can be noted that the hi gher number 
of personal contacts in the four to six interviews category 
in high school was due to the worker having seen the child 
in school rather than the agency , which led to a "week ly 
contact with housemaster". Convenience also enters into the 
fre quency of contacts. The relatively high number of con-
tacts in cases 1r1here no interviews too k p lace shmv- s an ef-
fort on the part of both school and a gency to have the person 
seen. 
In grammar school referrals the appointment was usually 
arrang ed by the parent, but the school notified the agency 
in advance of the parent's call. In high school the appoint-
ments were most frequently arranged by the school. Beyond 
the referral call, contact as a rule 1,-vas initiated by the 
a gency; however, four of the personal contacts in h i gh 
jl 
1 school were initiated by the school ( guidance counselor). 
1! S e condly, one can touch on the nature of the school-
J agency contact. The most typical phone call by the a g ency 
I 
was informing the school about the client having come in and 
his intention to continue. At times the worker related some ' 
results of the first interviews (perhaps more frequently 
than recorded) to which the school usually responded by 
sharing impressions and giving more background material. It 
t= 
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should be mentioned that in the majority of referrals the 
school, along with telling the problem, also told broadly 
about the present or past family situation. The phone calls 
usually took place in the begi:nning phase of the cl i ent-
contact and at the end. The latter were not so numerous: 
judging frorn the recording, only in three g rammar school 
cases and five high school cases did the agency inform the 
school about termination; however, again it may be that 
this was more frequent than indicated. The majority of the 
visits were geared to the worker receiving information from 
the school. Often the contacts ended with phrases like "we 
will maintain close co-operation" or the school saying "we 
shall be glad to co-operate in any way we can"; with the 
e x ception of some cases these statements were seldom pursued 
in practice. 
II 
As seen in the thirty-four cases, various aspects in 
the school-agency contact can be discussed. Some of the 
circumstances around referral were as follows: teacher 
visited the guardian for permission to have the daughter 
seen in the agency, school permitted the child to miss school 
to keep the first appointment, the guidance counselor accom-
panied a boy to the first interview. Although the school II 
has not appealed for this specifically, the agency at times 
was helpful with preparing an interpretation of the meaning 
of agency contact for the child or parent in question. In 
more cases than one the child was not too well aware of the 
meaning of the contact as explained to him by the school 
which, ho1-rever, may be a typical reaction rather than a 
shortcoming in explanation. In some cases where the parent 
or child did not follow through on contact, there was hesi-
lj tancy on the part of the school to re-direct this, and there 
were comments like "we hate to stir things up again". In 
one case the teacher in referring the mother of a child, 
told her to g o to the agency "just that once and then leave 
the rest up to the worker". It seems the school could be 
helped to fe el securer about the role and function of the 
agency. 
Another area of interest is the potential of help the 
school can offer to the individual child as well as to the 
treatment process. In one case where a g irl lacked friends, 
attributed to a visual defect which marred her appearance, 
the school gave her an office position hoping that this 
would provide her with more prestige and contacts. In the 
case of another g irl, also socially unpopular, the school 
capitalized on her talent for singing and referred her to 
the Conservatory. In some cases the guidance counselor or 
teacher has attempted to form a close relationship with a 
,1 "problem" child or made a special effort for g iving more 
attention. Often the school has contacted the mother for 
her help in a situation. 
The school frequently shows a surprising amount of 
k nowledge about the family attitudes and the home situation. 
Also in school the child often talks about home. In one 
case the child expressed to the teacher his hatred for his 
step-father whichmd not come out in the agency contact. 
However, sometimes the worker seems to overlook the basic 
teaching function of the school---e.g., after one school 
visit there was recorded: 
the teacher thinks the child must have quite a bit 
of conflict with mother but did not seem to show 
any real understanding of what the problem might 
be and had not had any time to go into the situ-
ation with the child. 
In some cases the school has entered into the helping 
process very actively and suggestions made by the school 
have been used by the agency---e.g., the school proposed 
placement of a boy in a Farm and Trade School; in one c~se 
the principal suggested painting as a sublimating activity 
which was found to work out successfully. School has even 
offered financial help and made camp arrangements. 
What seems a very constructive approach is the division 
Jl of activity for ee.ch into areas. This was seen most sharply 
in three cases, although not exactly so defined. In all 
the three cases the guidance counselor was the representa-
tive person from school and two conferences with him were 
held at the agency on the counselor's initiative. Some of 
the areas, for example, were as follows: school - social 
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stimulus through promoting participation in clubs, allevi -
ation of work pressure outside the school; agency - adjust'-
ment to the new community; ind~vidual living arrangement 
and total personality adjustment. It is to be hoped that 
this approach can be applied to more case~. 
Parent-Agency contact: Attitudes ' of Parents 
Since much of the success in treatment depends on 
parental attitudes, even in the high school - cases where the 
child alone is seen, it is worth-while briefly to examine 
the parents• attitudestoward the agency contact. Parents• 
reactions to referral often indicate the attitude, or 
II circumstances around closing the contact. It is recognized 
, that the judgment may not always be accurate, but broadly 
' the attitudes can be classified as follows: 
TABLE XI. 
ATTITUDES OF PARENTS TOWARD TREATMENT 
Attitude 
Positive 
Negative 
Ambivalent 
Unknown 
No. of Parents 
9 
8 
10 
7 
The negative attitude in three cases stemmed from mis-
conception of the agency's role; in other cases referral 
obviously was a threat to the parent, one mother saying 
44· 
11 the interviews make me c more upset". In some where the 
attitude is seen as negative, the parent has refused to be-
come interested in or consider any agency service. Ambiva-
lence was seen with parents who projected much of the diffi-
culty on school, clearly manifested in four cases, this 
indicating their own guilt feelings. l'lfore than once there 
were comments like "a big issue is made out of nothing11 • A 
caEual approach to the agency referral is also classified 
as ambivalent. Since most of the referrals are authori-
tative and imposed, these attitudes can be anticipated. 
It might be expected that the attitudes of parents 
toward school and agency were similar since with both par-
ents are involved for the same reason. This frequently was 
not so. A parent felt more hostile toward school for making 
her seem a bad parent, or she felt safer and more familiar 
with the school. 
Also it might be expected that there is a close corre-
lation between the parent's attitude and the length of 
agency contact. While in the cases where no contact took 
place there was not a responsive attitude on the part of 
the parents, there also was not always a positive attitude 
in cases where contact extended into as many as eighteen 
interviews. Yet no doubt the reasons for closing could be 
better understood in terms of the underlying attitude rather' 
than merely the verbalized statements, and the majority of 
interviews were held with individuals and families with a 
positive attitude. 
Reasons for Closing 
In the nine high school no-contact cases the reasons 
can be looked at in four different areas: 1) The school 
failed to refer although initially conferred with the agency ! 
on the problem and intention in two cases; in one case this 1 
was traced to disagreement between staff members. 2) The 
contact was for the purpose of seeking information and the 
agency's service possibilities were mentioned but not uti-
lized in two cases. 3) Misconception of the a gency on the 
11 part of the parent of the referral candidate (charity, 'a 
place for financial assistance only)in two cases. 4) Ap-
p ointment not kept in three cases. Among the latter, one 
parent ventured to explain that the mere idea of agency help 
had enabled them to look at things more squarely. 
In the high school cases where contact did take place, 
the reasons for closing can be seen in Table XII. 
No further help needed was expressed by the parent in 
comments like "everything is going well. can see no reason. 
Couldn't see in the first place", "thing s are g oing so well 
now, I don 1 t want to disturb anything", "further help at 
this point not necessary". Improvement was confirmed only 
in two out of the five cases by the a g ency. In one case the 'I 
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worker attributed the discontinuation to the mother's fear 
of her m-In inadequacies. 
Reason 
TABLE XII. 
REASONS FOR CLOSING 
HIGH SCHOOL 
Client says that no further help needed 
Interruption of contact due to an 
external circumstance 
Appointment not kept 
No interest, thinks agency has not helped 
Excuse of 11 no time 11 
No. of Cases 
5 
4 
2 
1 
1 
The external circumstance in two cases was the child's 
leaving for swmner vacation. Feeling that adjustment had 
i mproved, neither returned in the fall. In one case the 
client left town, and in another the worker left and the 
child seemed unwilling to consider transferral. In both 
these cases the client was in need of further help, whereas 
in the cases of the former two the agency also saw improve-
ment to some degree. 
Reasons for closing in the grammar school referrals can: 
be seen in six classifications in Table XIII. In the two 
cases where the client felt no further need for help, help 
was requested on a camp plan alone, and although the worker 
saw other problems very much needing service, the client was 
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not willing to accept the service. VJhere the parent felt 
I there had been sufficient improvement, both school and agen-
11 
!' 
l 
II 
II 
I 
,, 
cy agreed. The improvement was related to the mother's 
ability to be more relaxed and capable 1.;i th the child to 
which the child responded. The external circumstances in 
two cases were the client's leaving and in one ~he worker's 
leaving. In the latter client was unwilling to consider 
referral; also a concrete issue around which the case re-
valved--an operation--was accomplished. Where the chii.d did 
not desire to continue, in one it was verbalized by the 
child that 11 he had not done anything 1.frong and hoped he 
would not have to return" (the problem at r~ferral was 
stealing), but in both cases, improvement was rated by the 
school and by the mother. 
TABLE XIII. 
REA SONS FOR CLOSING 
GRA}1M.AR SCHOOL 
I Reason No. of cases 
Appointment not kept 
No further need for help 
Improved 
Interruption of contact due to an 
external circumstance 
Child not interested in contact 
Excuse of "no time" 
2 
2 
2 
3 
2 
1 
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Generally, it is hard to see any de~inite relationships 
between problem and the length of contact. One can say, 
however, that where there is more family participation the 
contact tends to be longer. 
S t atus at Closing 
I An attempt has been made to g et the viewpoint of the 
II client, school, and agency about the status at closing. 
I However, often only the agency's evaluation was available. 
1
1 The status when rated as 11 improved" means that the present-
ing di~ficulty has been alleviated and the worker (or eli-
ent, or school) ~eels satis~ied Hith the termination, 
"partially improved" means that some help has been extended ' 
but there are still unmet problems, and "no improvement" 
means that the situation is no different at the time of 
closing . only c ases where interviews did take place are 
used here, a total of twenty-~ive . 
TABLE XIV . 
EVALUATION BY AGENCY 
status Grammar High Total 
Improved 9 8 17 
No improvement 2 3 5 
unable to evaluate 1 2 3 
In seventeen cases there was improvement as compared 
to eight cases where the outcome was negative or doubtrul. 
"Improved" here included also "partially improved" as in 
the majority of the cases the worker saw other problems 
needing help. In the three high school cases where "no im-
provement" was rated, the mother's attitude toward the agen-
cy contact was one of resistance. 
TABLE XV. 
EVALUATION BY CLIENT (CHILD OR PARENT) 
status 
Improved 
No improvement 
Not known 
Grammar 
6 
0 
6 
High 
5 
1 
7 
Total 
11 
1 
13 
The classirication here is based on verbalizations and 
the writer has not speculated on theresponse in cases where 
these verbalizations were absent. That there \vas a high 
number or the latter seems regrettable. It should be pointed 
out that where the client expressed there had been improve-
ment, it was not always clear to what this improvement was 
related---casework help or some circumstantial happening. 
Table XVI shows that in eight cases improvement or some 
improvement was rated by the school. In sixteen out or the 
twenty-rive cases the opinion or the school about the out-
come was not available, which indicates a serious lack in 
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communication. However, again it is not known how much or 
this may be due to -incomplete recording . Most of the g ram-
mar school cases falling into this category of "not 1mown" 
were cases of one interview where there was school contact 
but not at the time of closing. It can be presumed that in 
cases of such short term duration no mentionable chang e 
could occur, unless the contact revolved around a specific 
issue. In several of the high school cases of the same 
category, the worker or the parent thought that the child 
was doing better in the school, however, this was not cor-
roborated with the school. 
TABLE XVI. 
EVALUATION BY SCHOOL 
In cases where the concern was expressed by the parent 
and then channeled through the school, sharing about the 
outcome would not perbaps be as mandatory as it would in 
cases where the child was steered to the agency on the 
initiative of the school. 
In summarizing about the course of the referrals the 
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~allowing finding s can be stated: nine out of the thirty-
~our referrals never reached the agency; in the remaining 
twenty-five cases the interviews ranged ~rom one to forty 
with thirteen of the cases ~alling into the category of four 
or less interviews. In these rather short-term cases there 
was approximately one contact per case with the school; in 
the long er-term cases the contacts ranged approximately 
~rom one to five per case with two and three contacts being 
the more frequent. The reasons for closing ·v-rere several, 
however, most often the client terminated verbalizing that 
no further help was necessary (nine cases). Also quite a 
high number of cases (six cases) terminated at the time o~ 
summer season when the work er or client planned to be away. 
A~ter the lapse o~ time, the client frequently was not 
su~ficiently motivated to continue. In seventeen out o~ 
the twenty-~ive cases 'l...J'here contact took place, the agency 
felt there was improvement as compared to eleven cases rated' 
so by the client and eight cases rated so by the school. 
The discrepancy is mainly due to the large number o~ cases 
where the client's opinion and the opinion o~ the school 
,_rere not known. 
II 
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CHAPTER V 
CASE ILLUSTRATIONS 
cases from three different problem categories will be 
presented: academic perfo~1ance, individual a djustment, 
behavior, with special attention to the school-agency con-
tact, the triangle relationship between school-parent-agen-
cy, and status at closing . 
Academic Performance 
Ken was a f ourteen year old young ster in his 
freshman year at high school. The school referred 
him because he possessed ability but 1.-J"as failing 
t h ree out of four subjects. Nei ther the teachers 
nor parents Here able to reach him and discover 
t he root of the difficulty. His being inattentive 
and spending no eff ort on school WO I'k 't.·Jas evident 
already in the elementary sch ool but there he 1.vas 
able to pass because of less competition. 
Father told that although h e Has av1are of 
Ken 's occasional unsatisfactory work, the e x tent 
of the difficulty shocked him and he only learned 
it incidentally while in school to pick up some 
Hork f or Ken Hho was ill. 
At home parents' observations of Ken were 
that he eats much, even though he is overweight, 
coughs when he is upset and is often subject to 
colds and h eadaches, wants much attention, and has 
a need to kiss mother. For social contacts he 
seek s individuals older or younger than himself. 
That those symptoms related to an iwnaturity and 
need for and doubt about love of parents was borne 
out by Ken himself who told of feeling his brother 
favored by his parents; complained that he is not 
praised when he does better work ~nd parents call 
him a "fat slob" so he eats just for spite. Par-
ents' attitude seemed to be one of early over-
protection followed by inconsistent handling later. 
~he parents felt some responsibility for Ken's 
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problem in having babied him; the school difficulty 
they saw as partly related to their m-vn lack of 
education and their consequent overconcern about 
it. 
Father and Ken were each seen in two interviews 
and mother in three. Ken was the l~st member of 
the family to be contacted. Both parents co-operated 
in exploring the problem and did so without much 
alarm. \•!hen Ken was seen, the parents felt there 
was no further need for them to continue, but did 
so on suggestion. l-Ji thin the few intel"Views with 
the parents, the main focus of the treatment 
centered on Ken 's social immaturity with an at-
tempt to have the parents encourage Ken 's peer con-
tacts rather than having him so much in their 
company which fostered the immaturity. The points 
around which concern centered with Ken were his 
feelings toward his family, his tendency toward 
social isolation, and the school work. Ken ac-
knmvledged that he has ability but not much interest. 
The contact with school was a phone conver-
sation that contributed descriptive material about 
Ken 's behavior in school. Immaturity and lack of 
drive were noticed and mention was made that he is 
"a puzzling p roblem to the school because he does 
not indulge in any misbehavior". He was often 
noticed by himself reading rather than partici-
pating socially. About the academic difficulty 
the housemaster speculated that Ken may be anxious 
to surpass the little education of his parents. 
The information from school was used with 
mother, especially the material on his social 
wi thdrav.ral. This helped mother to become more 
m-vare of the problem and react with more concern 
to Ken himself telling he has no friends in 
school. In spite of some feeling over the school 
not notifying home about Ken's difficulty earlier, 
the parents' attitude tmvard school v1as essentially 
positive , father rather identifying wit~ the school 
in saying that "neither they (parents) nor the 
school feel that he is in really serious d ifficulty 
but they want help before it g ets worse". 
During the course of the contact with the agen-
cy, Ken's marks began to i mprove and he passed the 
year. The exact causal factor here was not known. 
Contact during the summer was interrupted at several 
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I points due to worker's or family's being away; in 
the fall mother reported that Ken seemed happier 
and attributed this to there being more people in 
the home (relatives) and his association with other 
boys in the nei ghborhood. Also he was doing well 
academically. ~lJ:other expressed that they might 
return but "just now" id did not seem necessary. 
There was another phone call to school with the 
objective of inquiring about Ken's adjustment and 
progress in school. The housemaster felt that 
while Ken had improved academically, socially he 
still was immature. Again this information was 
used with mother in an effort to draw Ken back into 
treatment; hm..rever, the family did not feel a need 
f or it at the time. The attitude toward the agency 
contact seemed quite positive on the part of all 
family members. Ken at first reacted with resist-
ance and hostility but most of that feeling was re-
solved in the first interview. 
Discussion 
The failure of academic adjustment here was indicative 
of a rather serious and long-standing personality probl em 
which was tapped by the school and the parent through the 
symp tom of poor work. . Hm..rever, 1...ri thdrawal from treatment 
II 
I 
occurred ~<vhen improvement was manifested in the surface I 
symptoms. This case is an illustration of the "partially 
improved" category where the problem at referral was dealt 
with yet some other maladjustment was still present. The 
treatment goal was carried out insofar as mother's aware-
ness about Ken's poor social adaptation, an awareness which 
was supported by both school and agency, led her to foster 
Ken's grm..rth in this direction. It can be assumed that 
treatment has to be geared to the immediate difficulty, 
since this is the focus of the request, and the wider or 
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deeper i mplications that are less immediate, h a ve to wait 
on the hope that the client will be sufficiently eag er to 
continue. However, termination often occurs at the point 
of current improvement. In the case of Ken, parents were 
helped tm-1ard understanding Ken in his total functioning, 
but direct treatment was applied only to the more obvious 
symptoms. 
Although referred on a concrete difficulty of poor per-
formance, the school s h owed a good awareness of possible 
personality factors handicapping performance. Concern about 
Ken's social behavior which appeals for observation rather 
than being inevitably conspicuous, indicates how the school 
can become a resource for detection and help. 
The school contact here was directly utilized in treat-
' ment, the material serving for focusing the problem. Judg- II 
ing from the recording , it has been a one-way communication 
with the school providing the information and no further II 
' 
use being made of the contact. Perhaps especially in cases 
of academic difficulty, a problem which is rather within 
the domain of t):le school, co-operation could be more intense. , 
The triangle situation of school-ag ency-parent seems 
to work harmoniously in this case, with the parent identify-
ing \fi th the school in the re qu e st for help. A positive 
attitude towards the school referral seems one of the es-
sential determinants in the use made of the agency and in 
h 
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the consequent outcome of the referral. 
Individual Adjustment 
The housemaster questioned whether the agency 
would be interested in Harcia , a fourteen year old 
freshman, who always seems to feel she is not doing 
well while actually earning superior grades. Hr . 
w., the housemaster , wondered if there is not an 
adjustment problem connected with a facial dis-
fi gurement. He told that H. is living 1.vith paternal 
grandparents, was rejected by her own, and the 
grandparents have shown concern about 11 . working 
too hard at her studies. Mr. w. while discussing 
the choice of vocation with M. had raised the 
question of seeing a social worker and M. had re-
sponded with some hesitancy. It was recommended 
by the agency that the interpretation involve more 
than just a discussion of vocational help and that 
the grandparents be informed about the referral. 
The school sent tests, among them the Mooney Problem 
Check List, which pertained particularly well to 
the situation. M. was permitted to skip a class 
for the a ppointment. 
The tests were used as a main tool in exploit-
ing M.•s problem . She recognized that it is not 
the grades that bother her but her own worry about 
them and her own wo-rries about herself. As ked to 
remember the problems she checked on the test, M. 
presented a well-rounded picture of a very with-
drawn, insecure person . She traced her social diffi-
culty to the change in schools; ever since she has 
been afraid of meeting ne1r1 p eople , afraid of \..rhether 
the teacher and the other girls 1-lill like her . 
However, it was obvious tha t the chan g e in schools 
only emphasized the anxiety that had always been 
there, related to the early rejection. 
The work with M. was focused on the unreality 
of her worry about her work and her socially unre-
warding life. M. denied that some of the cause in 
her wi thdra1..J"al was related to her feelings about 
herself as a disfi gured person. 1·1 . introduced one 
~~~~ of her life as ne eding help, namely her cur-
rent relationship with her father and his second 
wife, both of whom she was seeing occasionally. 
She was in desperate need for her father's affection 
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and while the father at times affirmed his feelings, 
they were elusive and unsteady. 
Although evidently unhappy and with a very 
burdened mind which she released considerably in 
the first interview, throughout the contact she 
was dubious about accepting help and after three 
interviews failed to continue, terminating on the 
excuse that she has little time.; The vwr ker smf 
her as fri ghtened about getting too close to some-
one although very much in need of help . 
During the course of the treatment the school 
was contacted only once to notify that M. had k ept 
her appointment and planned to continue. 
Discussion 
This case is rated as "no i mprovement", due to the 
resistance of the client. This type of situation probably 
needs a well thought out referral proc e dure. There was 
s ome co-operative attemp t in this between the school and 
the agency, the school in this case offering more initiative 
and perhaps the agency could have been more resp onsive to 
the interest of the school. There was also the influence 
:1 of the grandmother who thought Marci a needed help in her 
personal adjustment. In cases v.rhere the parent or guardian 
does show a pos itive attitude tm-rard the child getting help, \1 
and ~rhere it can be supposed that a child basically wants 
it like :Harcia (she did reveal a considerable amount about 
herself, indicating what worries her), the parent could be 
used to assist the child in maintaining the conta ct. 
The writer will use one of the unsuccessful referrals 
to illustrate efforts toward meeting an apparent need and 
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the co-operation of the school s.nd agency in this: 
The housemaster asked for help in handling this 
situation. Hary, fifteen years old, a freshman, is 
telling stories that appear untrue. She is dreamy 
and quiet and often has the appearance of staring. 
The principal of the previous school called her 
emotionally disturbed. 
Worker suggested that the housemaster visit 
the grandparents and approach them on the basis of 
Nary's class behavior and whether there is anything 
noticeable at home. This was done by the house-
master who then reported back to the agency the 
content of the visit. The grandparents had no 
understanding of the implications of such behavior, 
confirmed the stories were untrue but " Nary often 
makes up stories". The grandmother praised Mary as 
a nice child·, boasted about her own insistence that 
Hary associate only with "nice" girls of superior 
rnoral baclcground, see movies only when they are edu-
cational. To the housemaster's suggestion of agency 
contact, the grandmother reacted with a definite 
refusal, thinking of the BFS as a charity. The only 
step the grandmother did consent to was contacting 
the minis te·r. 
The immediate result of the visit was that 
r1ary became more quiet and withdrawn, traced to the 
grandmother's telling Mary of the teacher's visit 
even though the latter had asked the grandmother 
not to inform :rvrary. 
The housemaster and worker discussed what 
could be done in this situation. It was agreed 
that the housemaster contact the minister telling 
him about Nary's behavior so that he at least could 
be avmre of it. Also the possibility of the family 
and school doctor was discussed but apparently not 
followed. Nothing further was heard from the school. 
:r-1ary seemed to have difficulty in separating phantasy 
from reality. The home atmosphere was conducive to more 
isolation and withdrawal into a world of dre~1s. The po-
tential of a mental illness seemed high. In approaching the 
II 
I 
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community resources together with the worker, the decision 
was to use the only avenue acceptable to the grandparent: 
the church. Responsibility for a need was thus at least 
partially carried out by the school and the agency. The 
demand for an interpretation is obvious in thiscase and the 
teacher's lrnowledge about the agency and her way of pre-
senting the knowledge were essential. 
Behavior Problem 
Alan, a nine year old third grader, was re-
ferred because his attention could not be held, 
he was restless in class, which the teacher found 
difficult to cope with, he demanded much individual 
attention and did poor work in spite of superior 
intelligence. The principal had considered referral 
to a child guidance clinic but desired an evaluation 
from the family a g ency first. Recently a confer-
ence about Alan took place in school. The partici-
pants were Alan's mother, the school doctor, Alan's 
classroom teacher, the remedial reading teacher 
and the principal. His "personality differences" 
were discussed in terms of the problems he pre-
sented to the various individuals he came in 
contact with, and the conclusion reached that 11 if 
Alan is to be successful in school and more, in 
life, his parents should be g in very soon to use 
the various expert services available. They must 
participate in such activities fully, understanding-
ly, and consistently." The mother had not contrib-
uted much to the conference and had shown little 
feeling. The mother's attitude was described by 
the school as "ineffective". These problems with 
Alan had existed since he entered school but were 
now in their most serious stage. 
The mother seemed to have contacted the agency 
merely because of the pressure from the school. 
Sh e brought out antagonism against the school for 
making her feel as if Alan's behavior were her 
fault. 1-~uch of Alan's trouble she projected onto 
the school: "the teacher is a rigid and stern 
-------- =..;;;=--= -- --- - --
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woman", "school expects too much", "school should 
be able to manage". Her attitude seemed one of 
little personal concern. 
Alan's mother, the only member of the family 
contacted, was seen in five interviews. The 
father ' s coming in 1.-.ras suggested by the worker but 
the mother declined, saying that she tells him 
everything anyway. 
At first mother's picture of Alan's home be-
havior was rather perfect, and only g radually did 
s h e bring out that some things happ ening at home 
were similar to what happened in school. She indi-
cated her own feeling s toward Alan as being over-
protective. 
The worker attempted to involve mother beyond 
the superficial level of concern, and mother did 
show some increase in her interest about Alan's 
difficulties at school. While the work er re-
assured her about not being a bad parent she also 
tried to help her in accepting her blaming of 
school as unrealistic and encouraged her in making 
further contacts with the school. 
As the mother' s need to project became less 
urgent, she verbalized an ability to be more re-
laxed with Alan. Indirectly this seemed to have an 
effect on Alan for school, in a phone conversation, 
reported improvement: a better g eneral attitude 
and more concentration on work . The school further-
more noticed a more positive and cooperative atti-
tude on the part of the mother toward school. The 
school now was feeling much more hopeful about the 
situation. The phone call was made by the a gency 
to announce mother's intent to discontinue. 
Discussion: 
This case illustrates a very acti ve school-agency 
interaction where treatment was geared toward a common goal 
--although the goal was not specifically verbalized by 
either the school or the agency (according to the recording~ 
The focus was on the mpther's attitude rather than on 
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the specific problems that Al an presented . This itJa s dqne 
perhaps partly on the assumption that the mot~er could do 
most, but she had to be brought to a point where she could 
do it. That the school, too, was very much aware of the ' 
nature of the parental attitude and the effect of it, is 
clearly demonstrate d in the case of Alan. The projection 
and guilt shovm by Alan's mother seem typical of many 
mothers whose children's behavior is not completely approved. 
{ 
The improvement in the mother's relationship to the _ 
school enabled the sch ool better to share the responsibility 
about help ing Alan; also mother's interest could have stimu-
lated the school to more helpful responses to Alan's behavi-
or within the school setting . 
The corrective efforts by t~e school were quite exten-
sive, a lthough related more to finding an outside source 
to alleviate the diffi culty. The conference served to bring 
this need into foc us and action did follow. That the con-
f erence can be a very cons tructive tool is shown here. Re-
garding the referral~ the principal first considere~ the 
family agency as a resource for evalua tion. Th is may sug -
g est that it is easier for a school to turn to an agency 
where help i s related more to social factors , like the 
f~1ily a gency, rather than to a p s y chiatric resource. Of 
course, the absence of this resource in the town also may 
count for t he step. 
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CHAPTER VI 
SUl'lMARY AND CONCLUSIONS 
The purp o s e of the study, as stated in the introduc-
tion , has be en to expl ore s choo l and a g ency co-operati o n as 
refl e ct e d in a numb er of specific c a s e s referr ed to a fami-
ly a gency by schools. The thirty-folrr- cases referred by 
the elementary and high schools of Brookline over a four-
year p eriod 't'rer e studied from the point of view of the i r 
characteristics: age and sex of the children, nature of 
problems, the home status, length of agency contact, school-
a g ency contact and parents' attitudes toward the referral, 
• reason for closing and status at closing. Tr1e t hirty-four 
r eferrals c a_rne from the s ingle h i gh school in the tovfn 
(twenty-two cas es) and four of the eight el ementary schools 
(twelve cases). 
It ivas learned that only half of the elementary schools 
in town were using the agency 's service. Most of the refer-
rals were channeled through the upper hierarchy of the 
school: the principals, and the housemasters. The highest 
number of referrals were made because of a behavior problem, 1 
the majority of these were g rammar school referrals. Prob-
lems in individual adjustment, meaning problems that are 
associated with an internal rather than aggressively ex-
pressed emotional component, were next in dominance. A very 
l 
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minor number of referrals on a learning difficulty "'ms en-
countered. The ages of the majority of the children 1rfere 
in the mid-teens, the range being from five to nineteen. 
There was a dis tine t difference in sexes be tween the grammar1 
and high school referrals: predominantly boys in t he former 
and girls in the latter. The family background in more 
than half of the referred children was~ypical with a high 
number of broken homes. The home relationship most often 
II 
' seemed characterized by overprotection-rejection v-rhich coin-
cide s 1-vi th the results of a study made on school referrals 
t h "ld "d 1" . 1 o a c l_ gul ance c lnlc. 
The ma jority of the cases were closed after a four 
months to half a year period. In a great percentage (nine 
cases) of the twenty-b-vo high school referrals no contact 
took place. In approximate ly half of the total cases where 
interviews were held did the contact presumably get into a 
treatment phase (more than four interviews). }'Iost of the 
conta cts in the high school referral s were with the child~ 
in grammar school referrals with the parent. 
The procedure of the referral was that the school con-
I 
tacted the parent in all cases \,vhere a minor was involved. I 
' 
1
) In the grammar school referrals the appointment Has usually 
1. o. Rabinowitz~ The Use of the School Visit in 
a Child Guidance Clinic~ a thesis, 195~p. 48. 
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arranged by the parent and in t h e high school by the sc ool 
for either child or p a rent. 
contacts other than the referral call were as a ru e 
initiated by the a gency. In only four of the hi gh scho 1 
cases did the worker visit the school; the majority of 
contacts were over the telephone. In three cases the g id-
ance counselor came to the a g ency on his initiative to is-
cuss a potential referral or confer on a case currently in 
treatment. In the twelve g rammar school referrals, a school 
visit was made by the worker in two-thirds of the case • 
At the closing of a case, a discussion with the school 
about the outcome was encountered only in a very small 
,; number of the cases. 
I 
lj The major purpose of the visits by the agency was to 
receive information about a child from the school. 
major function of the phone calls was a notifi cation t the 
school t h at the client had been seen. The exchang e of 
material in most cases wa s descriptive; in only a few ere 
there suggestions involving treatment, the suggestions being 
1/ 
made b y the sch ool rather than by the agency. 
From the f oregoing material one can conclude tha the 
school g ives evide n ce of its growing awareness of 
II 
I h y g iene principles as seen in the high number of refe 
on problems of individual adjustment. This indicates that 
the school a nd the a g ency are not so far apart in the r 
T 
'I 
ability to recognize personality difficulties. The fact 
that in nine out of the thirty-four referrals no contact at 1 
all took place, and that in the rest only about a half 
showed an involvement in treatment, should alert both the 
school and the agency to look more closely at why this is 
so. Interpretation and parental attitudes may be involved 
here. More often the latter were found to carry a negative 
rather than a welcoming and positive feeling towards the 1 
referral. The cause for this could also lie partly in what I 
seemed the dominant pattern of parent relationship to the I ' 
child, that of overprotection and rejection. Some of the 
associated factors to the length of contact seemed to be 
the other family members drawn into the contact--lengthier 
treatment where more persons were involved. The parents 
usually were more active in cases where trouble seemed to 
be indicated in the school as well as in the family. 
In the procedure of the referrals there were some 
occasions where the agency tried to help the school with 
interpreting the referral either to the child or to the 
parent. The school did not specifically ask for this help. 
However, it can be presumed that a well-conducted referral 
is the foundation upon which further help is built, and 
therefore no effort should be spared to analyze and improve 
this initial phase of help. Here the agency certainly can 
offer assistance through its more extensive experience. 
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This is particularly important since it is the responsibili-
ty or the school to contact the parent. A need for this 
was rurther evidenced in some or the cases where the school 
showed a lack or conviction about the appropriateness or a 
referral. The breaking orr or the contact then seemed re-
lated to the school not wanting to "stir things up again". 
About the outcome of the referral there was a relative I 
lack or evaluative response by the client as well as by 
the school according to the recorded material. The agency 
felt there was improvement in about two-thirds or the re-
ferrals where interviews took place. 
The writer cannot help but feel that much or the on-
going contact between the agency and the school has a rou;.;. .. 
~e character. Whereas a certain amount or routine is 
desirable, it also can make for a more static and less 
dynamic picture. With the exception or a few cases, the 
school · waits for the agency to take responsibility for the j
1 
contacts after the referral has been made; the contacts 
frequently have the content of information han~ng which 
is necessary, but there are much fewer occasions where 
communication is really interlocking and not just one-way, 
and where it is seen that material given by either the 
school or the agency is utilized in a way to directly pro-
mote the handling of the problem. That the suggestions for 
treatment have come from the school rather than the agency 
may indicate that the agency is underestimating the poten-
tial of help within the school. The lack of sharing on the I 
part of the agency about the outcome of treatment in a 
number of cases seems to warrant some examination. 
The illustrative material has partly served to point 
out situations where there was an indication of more sharing 
in the contact: in the case of Ken, information from the 
school enabled the worker to better decide on the focus of 
the treatment; in the case of Alan the worker smoothed what 
was the obstruction and a common concern for both the agen-
cy and the school: the casual attitude of the parent. Orten 
this third member of the triangle of school-agency-par.ent 
can be helped to help the situation. The case of Mary, 
where the church was turned to as helping agent, showed 
that something constructive can be done through mutual co-
operation even when a ·person needing help is refusing it. 
It is the conclusion of the writer that neither the 
school nor the agency is yet using fully or consistently 
what the other profession has to offer. This coula hardl~ 
be expected since there are unlimited possibilities. If 
in a broad framework the agency and school can move closer 
together, like through the "experimental period" discussed 
in Chapter II, and the possibility of the establishment of 
a teachers• discussion group at the agency, more discoveriooJ 
in the potentials of the interaction will be made. Es-
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pecially it is hoped that each will increasingly more put 
to use the information g ained, so that the contacts can be 
characteriz ed by a more equal ex chang e of knowledge. 
II 
70. 
APPENDIX 
SCHEDULE 
case Number Name 
----------------
-----------------------
Age _____ _ 
sex 
------
School making referral 
Person in school making referral 
---------------------------
Date of intake 
Date closed ---------
Marital status of parents 
------------------
Reason for referral 
Additional problems noted 
Number of interviews 
--------
Family member with H'hom interviews were held 
------ --
Attitudes of parents toward the a gency contact 
Attitudes of parents toward the schoo l 
Characteristics of parents' attitude toward the child 
School-agency contact: 
Any previous corrective efforts by the school 
The procedure of referral 
Number of visits 
--~----Number of phone calls 
----
Contac t on whose initiative 
Contacts at what po ints in the cou rse of treatment 
Nature of contact 
Any evidence of the c ontact modifying or influencing either 
casework or handling of child by school 
Reason f or closing 
Status at closing as rated by: school agency client 
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